Abstract. The recent changes in legislation concerning technology and transition have brought the two fields into national attention. New thinking by professionals, parents, and students about the application of technology is now required by the fact that (a) technology must be considered in every individualized education plan, (b) 
Introduction to Technology in Transition TRENDS IN TECHNOLOGY AND TRANSITION
This is indeed a &dquo;transitional&dquo; time for technology and transition planning in the field of special education. Heightened awareness of the potential of technology in special education has been gaining momentum over the last two decades. It is interesting to observe that as the first signs of technological advances in the field of disabilities were being heralded in the early and middle 1980s (e.g., Behrmann, 1984; Blackhurst & Hofmeister, 1980 ; Ellis & Sabornie, 1986; Hasselbring, Goin, & Bransford, 1988; Jordan & Thomas, 1982; Rieth, Bahr, Polsgrove, Okolo, & Eckhert, 1987) , the field of special education also was in the midst of articulating and developing principles of transition and career education.
Madeline call for transition legislation first put into a national focus the need for bridging school to work for all students with disabilities. With this impetus, both the definition and role of transition services expanded in the literature (e.g., Clark & Knowlton, 1987;  Halpern, 1985;  Razeghi, Kokaska, Gruenhagen, & Fair, 1987) . Significant research had clearly demonstrated that students and adults with disabilities were not able to enjoy the full rights of citizenship nor participate fully in the American dream (e.g., Hasazi, Gordon, & Roe, 1985 : Mithaug, Horiuchi, & Fanning, 1985 Zigmond & Thornton, 1985) . The barriers included unemployment, underemployment, poor access to post secondary education and training, little social interaction, insufficient agency assistance, few options for recreation and leisure, and limited personal satisfaction. All were issues that greatly affected the quality of life for individuals with disabilities.
In the rush to put into place the philosophical base and legislation that would address some of these barriers, the period of 1975 to 1988 became a time of disequilibrium. It was a period when the field of special education was progressing well in defining principles and methodologies of transition services, and instructional and assistive technology (AT) (Bell & Blackhurst, in press; Reid, 1994) . Lacking guidance from states, local education agencies were left with ambiguous direction regarding assistive technology (AT) and practitioners had little direction on devices that would assist students in their learning.
From a historical perspective, the antecedents of federal legislation impacting on the provision of AT can be traced as far back as the authorization of sections 503 and 504 of the Rehabilitation Act of 1973, and the Education for All Handicapped Children Act of 1975 (EHA) (P.L. 94-142). Both laws established pivotal concepts of reasonable accommodcttion and least restrictive environment (LRE) , which in turn opened the door for AT devices and services to be considered as possible and reasonable methods to provide persons with disabilities access to employment, public education, and postsecondary opportunities (Cook & Hussey, 1995) . It is important to point out that in neither EHA nor the Rehabilitation Act did the terms AT devices or service exist. Rather, technology was an implied educational component based on interpretation of key provisions in the laws at that time. For example, when AT was provided, the services usually fell under the auspices of a supplemental aid or service deemed essential to support a student in the classroom and/or to insure that LRE was being provided (Hager, 1998; Julnes & Brown, 1993) .
The historical provisions of federal legislation impacting transition on the other hand, were far more numerous and extensive than those for AT.
For example, the Rehabilitation Act of 1973 resulted in major emphasis on services for adolescents and adults with disabilities, including the identification of work-study services, career development, and employment practices as areas requiring attention and action. Section 504 of The Rehabilitation Act also supported vocational education, training and employment for students with disabilities by assuring equal access to these opportunities, along with accommodations to make the passage to these opportunities possible.
In (Hager, 1998) .
In the 1990s, we find that transition is not only a federal requirement, but a way to connect systems, provide structure for curriculum, and a political movement (Apple & Zenk, 1996) . AT (Cook & Hussey, 1995) , for the first time, AT and services became clearly and directly identified as part of the con-tinuum of services for persons with disabilities (Galvin & Wodshall, 1996 As the critical need for legal definitions and clarification of services became increasingly apparent during the 1990's, professionals in both transition and technology fields were working to further define and broaden the definitions and practices associated with transition (e.g., Berkell & Leconte, 1997) and instructional services and AT (e.g., Church and Glennen, 1992; Cook & Hussey, 1995; Gray, Quatrano, & Lieberman, 1998; Lewis, 1995; Lindsey, 1993; Woodward 8c Reith, 1997). Special education and transition legislation helped clarify definitions, services, and legal obligations of transition and technology-related services; however, little has been done to formally integrate these seemingly unique disciplines.
Inherently, there are striking similarities in the fields of transition and AT. The major foci of both fields are much the same: future environments and independence within those environments and the use of effective methodologies to enhance functionally relevant knowledge and skills for all students with disabilities (Fisher, 1999 (Ferguson, Ferguson & Jones, 1993 ).
Families and Parent-School Partnerships
The relationships that we build with families are pivotal to the success of transition planning. Bruininks, Thurlow and Ysseldyke (1992) reported that families often are the mainstays in a student's life, and in many instances, provide lifelong support. More often than not, this support includes the responsibility of selecting and maintaining technology devices. &dquo;Families carry the perspective of past and future from one environment to the next environment ; they alone have seen the individual in all of life's settings&dquo; (Fisher, 1999, p. 329 As we plan toward graduation and the transition to postsecondary education or careers, it is evident that supports offered to achieve these goals should include the AT needed to ensure success in the regular curriculum. The National Council on Disability (Morris, 1992, p. (Clark, Carlson, Fisher, Cook, 8c D'Alonzo, 1991; Clark, et al., 1994) , which will at times require AT.
SUPPORTING TRANSITION THROUGH TECHNOLOGY
Exploring technology applications within the transition framework is a natural development and extension of best practices, which directs consideration of the necessary technology to support the student in the next environments to which he or she will transition from the educational setting. With The authors observe that many of the postsecondary challenges facing students with learning disabilities, such as time management, reading and comprehension, and integration and synthesis of information, rely on students successfully using cognitive and self-management strategies. Unfortunately, many students transitioning out of high school have never learned appropriate postsecondary academic problem-solving strategies. Anderson-Inman et al. propose that one solution for successful transition is to empower students by providing access to a variety of computer-based tools. They describe three projects and give examples of how individual students-each with unique learning disabilities-used technology to master a set of academic tasks they were formerly unable to accomplish. Each student was taught to use a specific set of software tools and techniques to support his/her management of the reading, writing, and study demands of postsecondary settings. Anderson (Fisher, in press, p. 309). We hope that you will enjoy this issue and that the work described herein becomes an impetus for this type of change.
